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ABSTRACT 

 
This paper aimed to determine the 76 Bachelor of Science in Hospitality Management (BSHM) graduating 

students’ self-assessed English language communicative competence, their English language competency level 

and the factors that have contributed to their English competency using the Descriptive-Correlational Research 

Design and Thematic Analysis through a survey questionnaire, teacher-made test, and open-ended questionnaire. 

The result showed that the graduating students have evaluated themselves as competent in their overall 

competency in the English language, the students demonstrated a high level of communicative competence, and 

there is no significant association with their self-assessed competency and their actual competence in the English 

language because there might be factors other than self-perceived competency that were contributing to the level 

of English proficiency of students. In addition, affective factors such as anxiety, self-confidence, and motivation, 

cognitive factors such as semantic familiarity, and their growing and learning environment and prior linguistic 

knowledge and exposure had influenced the students’ English competency. It was suggested that a training 

program in English to develop the self-confidence and motivation and reduce the student’s anxiety in using 

English, promotion of communicative language teaching and creating of enabling environment for the usage of 

the language in classes should be conducted, and an actual speaking and writing skills test should be administered. 

 

Keywords: English language communicative competence, BSHM graduating students 

 

 

 

INTRODUCTION  

 

Good communication skills are necessary for a 

competitive job market, and due to globalization 

and language barriers, these abilities are more 

important for employment. Establishing 

acceptable interpersonal and professional 

relationships that allow for the development of 

trust and result in effective workplace 

communication requires communicative 

proficiency in English, a talent that is highly 

regarded by employers (Jones, 2012; 

Wiśniewska, 2015). Developing communicative 

competence that enables global workers to 

improve the quality of interpersonal workplace 

relationships requires acquiring verbal, non-

verbal and relational competence to a similar 

degree. Accordingly, English has occupied the 

position of international language as it dominated 

international business, politics, and culture more 

than any other language inhuman history. 

English has become one of the most frequently 

used international languages for various 

purposes in the recent years. Proficiency in 

English language skills determines the eligibility 

criteria for the job seekers as well as employees 

of the industries and they are expected to possess 

excellent communication skills. Seeing this 

necessity, Employers from various domains seek 

to employ people who are good at using English 

to fulfill their requirements. Hence, it becomes 

essential that the employees of various domains 

to be communicatively competent to meet those 

requirements (Whyte, 2019). 

Hotel or hospitality sector is the largest in the 

world and a major contributor to the global 

economy, generating $2.3 trillion and 109 

million jobs annually (World Travel and Tourism 
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Council, 2017). Its primary role revolves around 

catering to individuals, delivering aid, and 

addressing their requirements during their stay 

within our premises. This sector holds significant 

importance, not only for the economy but also for 

the guests and the global community. 

Undoubtedly, the hospitality industry has 

evolved into a fiercely competitive realm. 

Concurrently, with its ongoing growth, there has 

been a surge in the enrollment of students 

pursuing specialized degrees in this domain. 

Emphasizing the importance of linguistic skills 

allowing fluent and efficient communication in 

the international language is not new in the 

history of business communication. However, 

with ever-spreading globalization and hunt for 

talent, it gained a new dimension. There is 

growing evidence that English is no longer 

regarded as one of the languages individuals may 

want to learn, but as a key to a professional 

career.  

Canale and Swain (1980; 1981 in Tuan, 

2017) delineated four competencies: 

grammatical competence, sociolinguistic 

competence, discourse competence, and strategic 

competence. Upholding these foundational 

definitions is considered essential for the 

instructional and evaluative purposes of second 

language education. If these competencies align 

with the attributes sought by employers in 

graduates, then an instructional approach 

centered on communicative language teaching 

should be implemented in classrooms. This 

approach integrates elements from both 

grammatical and sociolinguistic competencies to 

foster effective communicative performance. 

Moreover, proactive oral and written 

communication skills, along with networking 

across various tiers, play a pivotal role in this 

industry. In customer service, adeptness in 

addressing and fulfilling customer needs is 

paramount. Proficient written communication 

skills are essential for industry workers in 

presenting themselves and promoting the hotel 

online (Matsouka and Mihail, 2016). 

Furthermore, teaching methodology and 

assessment instruments must be designed to 

address not only communicative competence but 

also communicative performance because 

communication is the most important and the 

most used of all skills in the hospitality and 

tourism industry. Hence, in order to grasp the 

concept of English language communicative 

competence concerning graduates' employability 

and preparedness for work within a community 

of practice, it is essential to explore whether there 

are additional competencies that push graduates 

beyond the anticipated standards of 

communicative competence. Investigating the 

identified research gaps would yield valuable 

insights into the realm of communicative 

competence within a global hospitality 

workplace. The findings could be instrumental in 

offering recommendations to enhance the 

English language proficiency of graduating 

students in Bachelor of Science in Hospitality 

Management (BSHM) programs. 

Thus, this study was conducted to determine 

the graduating students’ preparedness by 

evaluating their knowledge and skills and self-

assessed readiness in Communicative Language 

that is viable in their field of work, and the factors 

that had an effect on their readiness in their future 

careers. This will also serve as a basis for a 

proposed post-undergraduate development 

program for university graduating students in the 

hospitality management field. 

 

Objectives of the Study 

This study is aimed at determining the graduating 

student’s English language communicative 

competence and the factors that have contributed 

to their English competency, specifically to 

answer the following questions: 

1. What is the self-assessed English language 

competency level of the BSHM graduating 

students? 

2. What is the English language competency 

level of the BSHM graduating students through a 

teacher-made test? 

3. Is there a significant relationship between the 

self-assessed English language competency and 

their English language competency level? 

4. What are the factors that affect the English 

language competency of the BSHM graduating 

students? 

 

METHOD  

 

Research Design 

 

The Mixed-Method Research Approach 

particularly the Descriptive-Correlational 

Research Design for the quantitative part using a 

researcher-made survey questionnaire and 

teacher-made test, and Thematic Analysis using 

an open-ended questionnaire for the qualitative 

part were used for the study.  
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Participants of the Study 

 

The participants of the study were the 76 

randomly selected 4th year Bachelor of Science 

in Hospitality Management (BSHM) students 

who are enrolled and who were candidates for 

graduation for the Second Semester, School Year 

2021–2022. Thirty (30) participants were also 

randomly chosen to answer an open-ended 

questionnaire to gather the qualitative data for 

the study. 

 

Methods of Data Collection 

 

The development of the students’ Self-Assessed 

English Language Competency Survey 

Questionnaire were conducted in two stages: in 

Stage 1, in order to check the clarity and 

consistency of the instrument, ten questionnaires 

were administered to 10 students; in Stage 2, 

pilot study were conducted to 30 graduating 

students to determine the reliability of the 

questionnaire. The Cronbach Alpha test result 

shows a very high reliability score of .95. 

After securing the permission from the 

college dean and consulting with the class 

advisers regarding the most viable schedule for 

the data gathering, the construct validated survey 

questionnaires were distributed to the 76 BSHM 

graduating students. The participants had 

indicated their level of agreement with 50 

evaluative statements about their self-assessed 

English language grammatical/linguistic and 

discourse competency. Each item was scored 

using a five-point scale. Retrieval followed 

immediately to observe the utmost 

confidentiality of information among the 

respondents. In order to test the normality and 

reliability of the data, Cronbach Alpha was again 

used. The Cronbach Alpha result had again 

indicated a high reliability score of .98. 

A 60-item teacher-made multiple-choice test 

was prepared and administered by the researcher 

to determine the English language competency 

level of the BSHM graduating students. Part I is 

composed of a 40-item proper grammar/usage 

that includes Sentence Correction and 

Vocabulary Test, and Part II is a 20-item reading 

comprehension test. The test was validated by a 

language and a professional education specialist 

to technically review the structure and content of 

the test items. 

In identifying the factors that had affected 

the English language competency of the BSHM 

graduating students, the researcher-made open-

ended questionnaire was used to the 30 randomly 

selected participants. The questions had 

undergone face and content validity to ensure the 

clarity and conciseness of the questions given. 

The open-ended questionnaire that was 

distributed via Google Form had provided 

detailed information concerning the students’ 

viewpoints on the factors that have affected their 

English language competency. 

 

Methods of Data Analysis 

 

Descriptive statistics (mean and standard 

deviation) was used to determine the self- 

assessed English language competency level and 

the English language competency level of the 

student.  

The student’s self-assessed competency 

level, proper grammar/usage and reading 

comprehension and overall English competency 

level were described using the following 

arbitrary scale. 

 

 
 

 
 

Pearson Correlation Coefficient was also 

used to determine the relationship between the 

student’s self-assessed competency level and 

the English language competency level of the 

Scale 
Weighted 

Mean 

Descriptive 

Interpretation 

1 1.00-1.50 Strongly Disagree/ Very 

Incompetent 

2 1.51-2.50 Disagree/ Incompetent 

3 2.51-3.50 Moderately Agree/ 

Moderately Competent 

4 3.51-4.50 Agree/Competent 

5 4.51-5.00 Strongly Agree/Very 

Competent 

Proper 

Grammar/ 

Usage 

Reading 

Compre-

hension 

Overall 

Score 

Descriptive 

Interpreta-

tion 

33-40 17- 20 49- 60 Very High 

25- 32 13- 16 37- 48 High 

17- 24 9- 12 26- 36 Moderately 

High 

9- 16 5- 8 13- 24 Low 

0- 8 0-4 1-12 Very Low 
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BSHM graduating students. In analyzing the 

qualitative data gathered using the open-ended 

questionnaire, the answers were coded and 

thematically analyzed.  

FINDINGS AND DISCUSSION 

 

 

Table 1. Self-assessed English language competency level of the BSHM graduating students  
Statements on the Self-Assessed English Language 

Competency Level of The BSHM Graduating Students 
Mean SD 

Descriptive 

Interpretation 

A. Grammatical/ Linguistic Competence 

I can express myself in English fluently. 3.75 0.66 Agree 

I never make a grammatical mistake in speaking English. 3.24 1.02 Moderately Agree 

I can speak English that is consistent with the standard English 

language pronunciation, accent, and diction. 
3.67 0.68 Agree 

I can write a good academic paragraph in English.  3.70 0.63 Agree 

I can logically organize my ideas when I write English 

paragraphs.  
3.76 0.63 Agree 

I can logically support and develop my main point when I write a 

paragraph in English.  
3.76 0.63 Agree 

I can write using proper academic style and tone in English.  3.75 0.73 Agree 

I can use appropriate vocabulary and word forms in writing in 

English. 
3.84 0.61 Agree 

I can use appropriate spelling, capitalization, and punctuation 

when writing in English.  
3.89 0.66 Agree 

I can prepare/draft professional correspondence in English 

(business letters, reports) 
3.86 0.63 Agree 

I am able to adjust my English language level usage to suit my 

audience, whether I am talking to teachers, close friends, or 

others. 

3.92 0.65 Agree 

I can defend personal opinions about social and cultural topics 

using English. 
3.78 0.64 Agree 

I can express myself in English spontaneously. 3.82 0.63 Agree 

I can lead the direction of the discussion in English (friendly, 

controversial, collaborative). 
3.68 0.70 Agree 

When writing English compositions, I can edit my writing to 

improve the wording, grammar, punctuation, and spelling.  
3.87 0.70 Agree 

I can effectively write compositions/ essay in English under time 

constraints.     
3.82 0.67 Agree 

When writing English compositions, I can identify problems in 

my writing and see what should be improved.     
3.89 0.62 Agree 

Total Mean 3.76 0.68 Competent 

B. Discourse Competence 

I can understand spoken and written English with ease. 4.05 0.88 Agree 

I can state details using the English language in a coherent 

presentation. 
3.97 0.65 Agree 

I can recognize the underlying meaning of English texts/ 

statements. 
4.00 0.61 Agree 

I can explain in clear, and detailed manner on a wide range of 

topics using the English language. 
3.70 0.71 Agree 

I can speak my opinions using English on topics which are 

familiar or of personal interest. 
3.95 0.65 Agree 

I can describe my own experiences and events using the English 

language. 
3.89 0.60 Agree 

I can introduce myself using the English language. 4.26 0.68 Agree 

I can introduce others using the English language. 4.03 0.67 Agree 

I can ask questions about personal details in English. 4.07 0.68 Agree 

I can answer questions about personal details in English. 4.03 0.69 Agree 

I can understand and use familiar everyday  

expressions and very basic phrases in English. 
4.03 0.65 Agree 
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I can give detailed information in English about my family, my 

house, and my community. 
4.07 0.70 Agree 

I can describe my immediate plans and hopes in English. 3.97 0.65 Agree 

I can take and give simple messages over the telephone or leave a 

message on voice mail using English. 
4.00 0.63 Agree 

I can restate the facts of what I have seen recently on English 

television news or read in an English news article. 
3.86 0.65 Agree 

I can talk about a trip or some other everyday event that 

happened in the recent past or that will happen soon in English. 
3.82 0.67 Agree 

I can understand and comprehend conversations in English. 4.01 0.66 Agree 

I can write an accurate summary of information that I have read 

in English.  
3.79 0.68 Agree 

I can write an accurate paraphrase of information that I have read 

in English.  
3.76 0.71 Agree 

I can find important details in written English materials such as 

textbook, handouts, technical manuals, and other course 

materials quickly by skimming and scanning (reading quickly). 

3.76 0.67 Agree 

I can guess the meaning of unfamiliar English words or idioms 

(set phrases) in my textbooks or other course materials without 

using a dictionary. 

3.67 0.74 Agree 

I can understand the main ideas of lectures, professional 

presentations and spoken reports in English that are connected to 

my field of specialization. 

3.88 0.61 Agree 

I can understand the English in non-subtitled English video 

tutorials/lessons on topics that are connected to my field of 

specialization. 

3.72 0.70 Agree 

I can understand English words and basic phrases concerning 

myself, my family and my community. 
3.97 0.65 Agree 

I can understand English words and phrases that consist of 

everyday or job-related language. 
3.95 0.61 Agree 

I can communicate in simple and routine tasks requiring a simple 

and direct exchange of information on familiar topics and 

activities using the English language. 

3.89 0.66 Agree 

I can use simple English phrases and sentences to describe where 

I live and people I know. 
4.03 0.59 Agree 

I can narrate a story or relate the plot of a book or film and 

describe my reactions using the English language. 
3.78 0.72 Agree 

I can fill in forms in English with personal details, for example 

entering my name, nationality and address on a hotel registration 

form.  

4.07 0.66 Agree 

I can understand basic notices, instructions, or information in 

English. 
4.11 0.62 Agree 

I can understand information within a known area, such as on 

products and signs and simple textbooks or reports on familiar 

matters in English. 

3.99 0.58 Agree 

I can understand documents, correspondence, and reports, 

including the finer points of complex texts that are written in 

English.  

3.84 0.63 Agree 

I can understand lectures in English even when my teacher 

speaks very fast. 
3.75 0.73 Agree 

Total Mean 3.93 0.67 Competent 

Grand Mean 3.87 0.51 Competent 

 
Based on the table above, it was deemed that 

the graduating students have agreed that they are 

competent in expressing themselves fluently, 

spontaneously, and consistently with the 

standard English language, can write a good and 

logical academic paragraph in English, can write 

and edit their compositions using proper 

academic style, tone, appropriate vocabulary and 

word forms, capitalization, and punctuation when 

writing in English, can prepare and draft 

professional correspondence in English, can 

adjust their English language level usage to suit 
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their audience, can defend their personal 

opinions about social and cultural topics using 

English, can lead the direction of the friendly, 

controversial, or collaborative discussion in 

English, and can identify problems when writing 

English compositions and see what should be 

improved; however, they moderately agreed 

(M= 3.24, SD= 1.02) that they never make a 

grammatical mistake in speaking English. 

The overall result of the student’s self-

assessment of their grammatical and linguistic 

competence shows that they perceived 

themselves as competent (M= 3.76, SD= 0.68). 

This result shows that the graduating students 

have assessed themselves as competent in using 

the grammatically correct English language in 

communication, thus the students believed that 

they have a good command of the language code, 

encompassing aspects such as the rules of word 

and sentence formation, meanings, spelling, and 

pronunciation.  

The student’s perception of themselves as 

grammatical/linguistic competent had validated 

the K to 12 Language Arts Curriculum goal for 

the students to acquire knowledge of, and ability 

to use, forms of expression that are 

grammatically correct and accurate (Tuan, 2017; 

Sioco and Vera, 2018).  Additionally, within the 

K to 12 Program in the Philippines, one of the 

language learning competencies pertains to 

grammar proficiency. Consequently, learners are 

anticipated to master their grammar 

competencies in the initial stages, which serves 

as a foundation for their ability to handle more 

advanced grammar lessons in the later stages of 

their education (Estanislao, 2013). 

It was also deemed that the graduating 

students have agreed on the statements that  they 

can understand, recognize, and comprehend the 

underlying meaning of spoken and written 

English with ease, can speak their opinions using 

English on topics which are familiar or of 

personal interest can describe their own 

experiences and events using the English 

language, can introduce themselves and others 

using the English language, can ask and answer 

questions about personal details in English, can 

take and give simple messages over the 

telephone or leave a message on voice mail using 

English, can restate the facts of what they have 

seen recently on English television news or read 

in an English news article, can write an accurate 

summary and paraphrase of information that 

they have read in English, can find important 

details in written English materials such as 

textbook, handouts, technical manuals, and other 

course materials quickly, can understand 

documents, correspondence, and reports, 

including complex texts that are written in 

English, and are capable of comprehending 

English lectures even when delivered at a rapid 

pace by their teacher. 

The overall result of the student’s self-

assessment of their discourse competence shows 

that they perceived themselves as competent (M= 

3.93, SD= 0.67). The result shows that the 

students have perceived that they are competent 

in understanding spoken or written text in 

English. This suggests that the students are 

perceived to have high knowledge and ability and 

skill in interpreting and inferring relevant 

information in communicating using the English 

language (Tuan, 2017). Salvador (2020) argued 

that the introduction of the K to 12 basic 

education curriculum in the Philippines in 2013 

aimed to cultivate graduates capable of utilizing 

language conventions, principles, strategies, and 

skills to engage with others, comprehend diverse 

content areas, and navigate their chosen paths 

(Department of Education, 2016).  

The overall mean of 3.87 (SD= 0.51) shows 

that the graduating students have assessed 

themselves as competent in the English language. 

This shows that the students have regarded 

themselves as competent in the grammatical and 

discourse aspect of using the English language as 

the K to 12 Language Arts Curriculum is aimed 

at enhancing the communicative competence as 

one of its expected outcomes for 21st century 

learners, thus the anticipation is that K to 12 

graduates possess foundational understanding of 

grammatical principles, comprehend the 

application of language in various social contexts 

to facilitate communication, and can effectively 

combine knowledge of expressions and 

communicative functions in accordance with 

discourse principles (Saleh, 2013). It was deemed 

that the students are confident that their capability 

to use the English language to communicate is 

adequate for them to graduate, nonetheless, 

Roslaniec (2018) proposed that communication 

remains a challenging skill for many students to 

attain, particularly in a second language. Even 

though the Philippines exhibits competence in 

English, there is a need for increased efforts in 

enhancing English language instruction and 

learning, aiming to elevate it as an indispensable 

skill within the workforce (Cabigon, 2015).
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Table 2. English language competency test scores of the BSHM graduating students  
Category Mean SD Descriptive Interpretation 

Proper Grammar and Usage 25.60 4.30 High 

Reading Comprehension 15.21 2.79 High 

Total Mean 40.81 5.82 High 

 
Based on the English Language Competency 

Test Scores of the graduating students, it was 

shown that the students have a high competency 

test score in both proper grammar and usage and 

vocabulary (M= 25.60, SD= 4.30), and in the 

reading comprehension test (M= 15.21, SD= 

2.79). 

The total mean for the English language 

competency test is regarded as high (M= 40.81, 

SD= 5.82). This shows that the graduating 

students have a high English language 

competency as measured by the teacher-made 

test. The data from the study showed that the 

graduating manifested a high communicative 

competence that is essential in the global 

workplace. This is in accordance to the 

Psychological Association of the Philippines 

(2013) findings that the high communicative 

competence of graduates can be attributed to one 

of the focal points of the K to 12 Program, which 

is to enhance the effective communication skills 

of the students in all their academic activities and 

learning areas (Mamba, et. al., 2020). In addition, 

the English language has a pivotal role and holds 

significant utility within students' academic 

endeavors, specifically during the pandemic 

wherein lecture guides, modules, reading 

materials, and video lectures from online sources 

were mostly presented in English, thus, the use of 

English language for classroom instruction and 

fulfilling students' class obligations, including 

presentations, class reporting, and documenting 

their on-the-job training work, could potentially 

contribute to the enhancement of their English 

language abilities (Glew, et al., 2015; Garone and 

Van de Craen, 2017).

 

Table 3. Result of the test of significant relationship between the student’s self-assessed competency 

level and the English language competency level of the BSHM graduating students 

Pearson-R Correlation Test Result r-value p-value 

Self-Assessed Competency Level and the English Language 

Competency Level of the BSHM Graduating Students 
.17 .12 ns 

The result shows that the students have 

assessed themselves as competent in the English 

language and their competency level was also 

deemed high based on the teacher-made test. 

This shows that the students perceived 

themselves as competent and their test result is 

high, thus, this means that students who are able 

to judge their own performance could do well in 

academic assessments (Honicke and Broadbent, 

2016; Yan, et. al., 2021). However, the result of 

the test of relationship indicates that there is no 

significant connection between the students self- 

assessed or perceived competency and their 

actual competence based on the teacher-made 

test (r = 0.17, p = 0.12). This implies that 

students’ self-assessed English competency has 

no significant association with their actual 

competence which they have acquired and 

learned in school. This result is supported by 

Richardson, et. al., (2012) and Honicke and 

Broadbent, (2016) that in a learning 

environment, grade goals, goal orientation, and 

effort regulation have the strongest influences, 

other than self-perceived competency on 

learning outcomes and academic performance 

(Mamolo and Sugano, 2020). Other factors such 

as language anxiety, students’ attitude and also 

peers, parental and teacher influences were also 

contributing to the level of English proficiency 

among undergraduate students (Arwemi, 2014) 

 

Factors that Affect the English Language 

Competency of the BSHM Graduating 

Students 

Based on the qualitative data gathered through 

the open-ended questionnaire, the respondents 

have stated that various factors have affected 

their English language competency. 

1. Affective Factors 
 

Anxiety 
 

Majority of the participants stated that they are 

anxious in using the English language because of 

fear of negative evaluation and fear of negative 

feedback during class recitations. Their lack of 

confidence is also considered a reason behind 
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their nervousness during English classes because 

they thought that if they make mistakes when 

speaking the language, they will be laughed at by 

their classmates. 

Participant 1 had stated that the main factor 

that had affected their English language 

competency is that they are afraid of being 

judged when speaking English language, while 

Participant 2 have mentioned that being laughed 

at while using the English language had affected 

his English competency. Participants 5, 6, 9, and 

16 have state that it is hard for them to express 

their ideas and thoughts in English because they 

are afraid to commit mistakes in front of their 

teachers and classmates. 

Participant 20 stated that “I can understand 

and speak English but sometimes I choose not to, 

because I am afraid that my classmates may 

judge and laughed me if I make grammatical 

mistakes when speaking in class”. Participant 18 

had echoed Participant 20’s statements that they 

felt nervous and afraid during English language 

learning specifically when there are group 

discussions in class. They mentioned that if they 

could not understand certain vocabulary that 

other students used, they would feel frustrated. 

Thus, being anxious and nervous interfere with 

the processes encoding, storage, and retrieval of 

language. Previous studies have shown that 

anxiety has been identified as a common 

emotional reaction in foreign language 

classrooms. Zheng and Cheng (2018), have 

stated that most students do not perceive 

themselves to be anxious in their university 

settings, either in classrooms or in testing 

situations. However, they did express their 

anxiety toward English speaking skills in the 

classroom specifically toward oral English, thus 

affecting their speaking skills in the classroom. 

Anxiety significantly affects English language 

learning and can be a hindrance to speaking 

proficiency for certain students. Therefore, it is 

crucial for teachers to be attentive to this concern 

during classroom interactions and offer 

assistance to mitigate second language anxiety 

(Amini et al., 2014). 

 

Self-Confidence 
 

Another factor that had affected the students’ 

English competency is their lack of self 

confidence in using the language. Participants 1, 

4, 6, 9, 13 have stated that they tend to shy away 

from classroom interactions when English 

language is use. Again, it was mentioned that 

they fear that they will hear negative feedback if 

they commit errors in speaking or using the 

language. 

Participant 25 have also said that “I can 

conceptualize the things that I wanted to say in 

English, but when it’s time for me to speak in 

front of people, I can’t express what I want to 

say”. Participant 22 and 26 have mentioned that 

their lack of self-confidence in English had been 

a challenge when it comes to English language 

learning. This revealed that non-English 

speaking students lack the confidence and 

preparation to be verbally and actively engaged 

in the classroom, furthermore, students may 

frequently display hesitation in learning to speak 

English (Tercan and Dikilitas, 2016). Thus, the 

incorporation of additional speaking activities in 

classrooms may result to an increased learners’ 

confidence (Cadiz-Gabejan, 2021), additionally, 

encouraging learners to collaborate with their 

classmates in English language tasks and 

activities will also improve their confidence.
  

Lack of Motivation 
 

The student’s lack of motivation in learning the 

language had also impact Participants 7 and 15’s 

English competency. As Participant 7 have stated 

that their lack of motivation in learning the 

language have also affected their ability to be 

competent in the language, while Participant 15 

had said that their lack of passion in reading 

books and understanding complex reading 

materials had sometimes hinder their language 

competency, although they are trying their best 

to read to improve their proficiency. Nguyen 

(2019) stated that motivation is considered as one 

of the fundamental factors in successfully 

learning a language and has a key role in the 

development of language skills. Multiple studies 

have indicated a positive correlation between 

motivation and success in learning English or 

any second language. Typically, motivation and 

a favorable attitude toward language learning 

complement each other, contributing to learners' 

successful acquisition of the English language 

(Khau & Huynh, 2016). 
 

2. Cognitive Factor 

Semantic Familiarity 
 

The students have stated that their difficulty in 

understanding deep English vocabulary, limited 

knowledge of English vocabulary, and difficulty 

in understanding complex English words or 



SJLE Vol. 2, No. 2, December 2023: 79-91                 ISSN 2963-623X (Printed) | ISSN 2963-6248 (Electronic) 

 

87 
 

vocabulary had affected their English language 

competency because semantic familiarity is a key 

in order for students to understand a language. 

Participant 3 have stated that their difficulty 

in understanding deep and complex English 

vocabulary had affected their English 

competency. Participant 4 and 10 have also 

mentioned that it is hard for them to understand 

questions in English because they perceived that 

they lack the comprehension skills needed to 

understand complex terms. Participant 14, 29, 

and 30 have also stated that their lack of 

comprehension of English reading materials had 

affected their competency because they had 

difficulties in comprehending the language thus 

it was a challenge for them to understand 

learning materials in English. This revealed that 

it was a challenge for the students to express their 

thoughts and ideas because of their difficulty in 

choosing the proper words to be used when 

speaking and writing in English. Participant 24 

and 25 have stated that it is difficult for them to 

write and to express their ideas in English 

because of their limited knowledge of the 

English vocabulary. Hence, it is evident that 

vocabulary proficiency is pivotal in English 

language acquisition. In the absence of an 

adequate vocabulary, students encounter 

difficulties in understanding others or express 

their thoughts (González-Fernández & Schmitt, 

2017). Studies had also revealed that English 

language competency depends on the knowledge 

the students of its vocabulary, thus difficulty in 

comprehending the language often arises from 

semantic issues occurring during the encoding or 

decoding process, where messages are converted 

into words and ideas (Afzal, 2019). They are one 

of the main barriers that limit effective 

communication and English language 

competency. In a study by Rohmatillah (2014), 

at the university level, students with limited 

vocabulary knowledge often exhibit poor 

academic performance across various language-

related courses such as language skills, 

linguistics, literature, and translation. 

 

3. Growing and Learning Environment 

Peers, Parental, and Teacher’s Influence 

The students have also stated that their peers, 

parents, and teachers had influenced them in 

learning the English language. The motivation of 

students to become proficient in the language 

was influenced not only by their classmates and 

friends but also by the significant role played by 

teachers, with peer influence ranking as the least 

motivational factor. Parental encouragement was 

identified as a primary driver behind the students' 

efforts in learning English. 

As participant 15 had stated, their effort 

towards learning the English language is a result 

of their parental influence and encouragement 

even though teacher is perceived to play the most 

significant role in motivating students to learn 

English. Parents exert a strong influence on their 

children's English learning journey by setting 

high expectations, fostering belief in their 

capability to learn, exposing them to new 

learning experiences, and providing moral 

support throughout the process (Salameh, 2012; 

Nair, et. al., 2014). It was also revealed by Ansari 

(2012) that if parents fail to understand the 

importance of learning English, this will limit the 

learning capabilities of the children to a certain 

degree. 

 

Prior Linguistic Knowledge and Exposure 

 

Another factor that had affected the English 

language competency of the graduating students 

is the lack of prior knowledge of the English 

language and limited language exposure. 

Participant 1 and 30 had said that their 

English language competency is affected by not 

being familiar with the language, as Filipino is 

their native language, while Participant 2 stated 

that “The factor that had affected my English 

language competency is my lack of exposure to 

the language”. Participant 4, 8, 10, and 12 have 

mentioned that they don’t have much exposure in 

using the English language to communicate, 

instead they are more exposed to their native 

language, thus they are not confident in speaking 

the language. Participant 29 had also stated that 

the limited exposure and insufficient time in 

learning the language have hindered their 

English competency. Participant 28 had stated 

that “It was challenging to learn English because 

I have limited learning exposure to the 

language”. They also pointed out that they don’t 

always use the language that is why it is hard for 

them to use the language in speaking. Thus, 

communicative activities in English should be 

given to these students for them to practice their 

English skills, specifically in speaking. Rabab’ah 

(2014) stated that that the lack of the natural 

environment in which students can interact with 

each other in English can impact the learners’ 

fluency in English (Morali and Murat, 2021). 
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In addition, the roles of teachers extend 

beyond imparting implicit knowledge of 

language structures; they also involve instructing 

learners in ways that empower them to 

effectively apply language in real-life situations 

(Remache, 2016). Studies have also suggested 

that in order to maximize the students’ exposure 

in the English language, independent reading, 

storytelling, roleplaying, information gap 

activities, peer tutoring, and task-based learning 

approach (Gómez-Palacio, 2010 in Vallejo and 

Rincon, 2016; Campo, 2016) are effective 

strategies to be used to improve students’ 

communicative competence (Al Alami, 2014). 

To enhance students' English language learning, 

teacher must allocate time beyond regular 

instruction. Calopez (2019) additionally 

recommended that teachers should consistently 

update themselves on new teaching strategies, 

methods, and approaches. Moreover, they should 

actively advocate for the English language to 

foster the development of students' 

communication skills.  

 

CONCLUSION 

 

This study is aimed at determining the Bachelor 

of Science in Hospitality Management (BSHM) 

graduating students’ preparedness by evaluating 

their self-assessed English language 

communicative competence through a survey 

questionnaire, the English language competency 

level of the graduating students through a 

teacher-made test and the factors that affect their 

readiness in their future careers through an open-

ended questionnaire using the Descriptive- 

Correlational Research Design and Thematic 

Analysis. The result showed that the graduating 

students have evaluated themselves as competent 

in their overall competency in the English 

language, therefore, it was determined that the 

students are certain that their ability in the 

grammatical and discourse aspect in using the 

English language is sufficient for them to enter 

the global workforce. The overall scores of the 

students are also regarded as high. This shows 

that the graduating students demonstrated a high 

level of communicative competence, which is 

crucial in today's global workplace. The result 

also revealed that although the students 

perceived themselves as competent and their test 

result is high, the result of the test of relationship 

between the self-assessed competency and the 

English language competency level of the 

students indicated that there is no significant 

association with their self-assessed competency 

and their actual competence in the English 

language because there might be factors other 

than self-perceived competency such as grade 

goals, goal orientation, effort regulation, 

language learning anxiety, students’ attitude and 

peers, parental and teacher influences were 

contributing to the level of English proficiency 

among students. 

Based on the qualitative data gathered 

through the open-ended questionnaire, the 

respondents have stated that the factors that have 

affected their English language competency are 

affective factors such as anxiety, self-confidence, 

and motivation. It was also evident that the 

students showed shyness when communicating 

with other people, which discouraged them from 

learning English effectively; cognitive factors 

such as the comprehensibility of the English 

language or semantic familiarity wherein it was 

pointed that lacking of vocabulary knowledge 

and limited mastery of grammar means that they 

did not have enough English vocabulary to 

express their ideas in both written and oral; their 

growing and learning environment and prior 

linguistic knowledge and exposure had also 

become a barrier in their English competency 

because they failed to practice their English skills 

regularly. They believed that having a strong 

foundation in English, acknowledging its 

significance, and consistently practicing the 

language would enhance their confidence in their 

English abilities. 

The researcher proposes advocating for 

communicative language teaching and creating a 

supportive language environment within and 

beyond classrooms to address the factors 

impacting the students’ language competency. It 

is crucial to note that the study relies on a 

multiple-choice English Competency Test, and 

the researcher suggests conducting actual 

speaking and writing skills tests for a more 

comprehensive assessment. 

 

REFERENCES 

Afzal, N. (2019, October 8). A study on 

vocabulary-learning problems 

encountered by BA English majors at the 

university level of education. Arab 

World English Journal (AWEJ), 10(3). 

Retrieved from 

https://ssrn.com/abstract=3465990 or 

http://dx.doi.org/10.2139/ssrn.3465990 

https://ssrn.com/abstract=3465990
http://dx.doi.org/10.2139/ssrn.3465990


SJLE Vol. 2, No. 2, December 2023: 79-91                 ISSN 2963-623X (Printed) | ISSN 2963-6248 (Electronic) 

 

89 
 

Al Alami, S. E. (2014). Promoting 

communicative competence within EFL 

contexts: a UAE case study. Journal of 

Language Teaching & Research, 5(6), 

1245-1255. 

Amini Naghadeh, Sh., Mojallal Chopoghlou, M. 

A., Karimpour, Sh., & Alizadeh, S. 

(2014). Anxiety and speaking English as 

a second language among Iranian 

English major students of Payame Noor 

University. Journal of Educational 

Management Studies, 4(4), 872-876. 

Ansari, A. A. (2012). Teaching of English to 

Arab students: problems and remedies. 

Educational Research, 519-524. 

Arwemi, S. (2014). Factors in English 

communicative competence for non-

English teachers. Retrieved from 

https://ssrn.com/abstract=2499078 or 

http://dx.doi.org/10.2139/ssrn.2499078 

Cabigon, M. (2015). State of English in the 

philippines: should we be concerned? 

British council. Retrieved from 

https://www.britishcouncil.ph/teach/stat

e-english-philippinesshould-we-be-

concerned-2 

Cadiz-Gabejan, A. M. (2021). Enhancing 

students’ confidence in an English 

language classroom. International 

Journal of English Language Studies, 3, 

16-25. DOI: 10.32996/ijels.2021.3.5.3. 

Calopez, C. (2019). Oral proficiency of grade 11 

TVL students. Unpublished master’s 

thesis. La Consolacion College Bacolod. 

Campo, A. C. (2016). Improving 10th graders’ 

English communicative competence 

through the implementation of the task-

based learning approach. PROFILE 

Issues in Teachers' Professional 

Development, 18(2), 95-110. 

https://doi.org/10.15446/profile.v18n2.4

8272. 

Canale, M., & Swain, M. (1980). Theoretical 

bases of communicative approaches to 

second language teaching and testing. 

Applied Linguistics, 1, 1-47. DOI: 

10.1093/applin/1.1.1 

Canale, M., & Swain, M. (1981). A Theoretical 

framework for communicative 

competence. In A. Palmer, P. Groot, & 

G. Trosper (Eds.), The construct 

validation of test of communicative 

competence (pp. 31-36). 

Department of Education (2016). K to 12 English 

curriculum guide. Retrieved from 

https://www.deped.gov.ph/wp-

content/uploads/2019/01/English-

CG.pdf 

Estanislao (2013). The importance of the English 

language. Retrieved from 

http://www.slideshare.net/mobile/Estani

slao13/the-importance-of-the-english-

language. 

Garone, A., & Van de Craen, P. (2017). The role 

of language skills and 

internationalization in nursing degree 

programmes: A literature review. Nurse 

Education Today, 49, 140-144. 

doi:10.1016/j.nedt.2016.11.012 

Gómez, Palacio C. (2010). Strategies to help ESL 

students improve their communicative 

competence and class participation: a 

study in a middle school. HOW Journal, 

17(1), 73-89. Retrieved from 

https://www.howjournalcolombia.org/in

dex.php/how/article/view/66 

González-Fernández, B., & Schmitt, N. (2017). 

Vocabulary acquisition. In S. Loewen & 

M. Sato (Eds.), The Routledge handbook 

of instructed second language 

acquisition (pp. 280-298). Routledge. 

Glew, P. J., Hillege, S. P., Salamonson, Y., 

Dixon, K., Good, A., & Lombardo, L. 

(2015). Predictive validity of the post-

enrolment English language assessment 

tool for commencing undergraduate 

nursing students. Nurse Education 

Today, 35(12), 1142-1147. 

doi:10.1016/j.nedt.2015.04.012 

Jones, S., & Bouffard, S. (2012). Social and 

emotional learning in schools: from 

programs to strategies. Sharing Child 

and Youth Development Knowledge, 26, 

1-33. DOI: 10.1002/j.2379-

3988.2012.tb00073.x 

Khau, A., & Huynh, N. (2016). Motivation for 

Vietnamese non-English majors 

learning general English at Tra Vinh 

University. 

https://ssrn.com/abstract=2499078
http://dx.doi.org/10.2139/ssrn.2499078
https://www.britishcouncil.ph/teach/state-english-philippinesshould-we-be-concerned-2
https://www.britishcouncil.ph/teach/state-english-philippinesshould-we-be-concerned-2
https://www.britishcouncil.ph/teach/state-english-philippinesshould-we-be-concerned-2
https://doi.org/10.15446/profile.v18n2.48272
https://doi.org/10.15446/profile.v18n2.48272
https://www.deped.gov.ph/wp-content/uploads/2019/01/English-CG.pdf
https://www.deped.gov.ph/wp-content/uploads/2019/01/English-CG.pdf
https://www.deped.gov.ph/wp-content/uploads/2019/01/English-CG.pdf
http://www.slideshare.net/mobile/Estanislao13/the-importance-of-the-english-language
http://www.slideshare.net/mobile/Estanislao13/the-importance-of-the-english-language
http://www.slideshare.net/mobile/Estanislao13/the-importance-of-the-english-language
https://www.howjournalcolombia.org/index.php/how/article/view/66
https://www.howjournalcolombia.org/index.php/how/article/view/66


SJLE Vol. 2, No. 2, December 2023: 79-91                 ISSN 2963-623X (Printed) | ISSN 2963-6248 (Electronic) 

 

90 
 

Mamba, M., Tamayao, A., & Vecaldo, R. (2020). 

College readiness of Filipino k to 12 

graduates: insights from a criterion-

referenced test. International Journal of 

Education and Practice, 8, 625-637. 

DOI: 

10.18488/journal.61.2020.84.625.637 

Mamolo, L., Sugano, S. G., & Hui, S. K. F. 

(Reviewing editor) (2020). Self-

perceived and actual competencies of 

senior high school students in general 

mathematics. Cogent Education, 7(1). 

DOI: 10.1080/2331186X.2020.1779505 

Matsouka, K., & Mihail, D. M. (2016). 

Graduates’ employability: what do 

graduates and employers think? Industry 

and Higher Education, 30(5), 321–326. 

Morali, G., & Boran, M. (2021). Exploring the 

relationship between writing anxiety and 

writing self-efficacy of international 

students learning Turkish as a second 

language. Cypriot Journal of 

Educational Sciences, 16, 2025-2037. 

DOI: 10.18844/cjes.v16i4.6071 

Nguyen, H. C. (2019). Motivation in learning 

english language: a case study at 

Vietnam National University, Hanoi. 

The European Journal of Educational 

Sciences. 

Rabab’ah, G. (2014). Communication problems 

facing arab learners of English. Journal 

of Language and Learning, 3(1), 180-

194. 

Rao, C. S. (2016). A brief study of English 

language proficiency: employability. 

English for Specific Purposes World, 17. 

Remache, A. (2016). Developing students’ 

communicative competence in university 

English language programs. Retrieved 

from 

https://www.researchgate.net/publicatio

n/308898013 

Richardson, M., Abraham, C., & Bond, R. 

(2012). Psychological correlates of 

university students’ academic 

performance: A systematic review and 

meta-analysis. Psychological Bulletin, 

138, 353–387. doi:10.1037/a0026838 

Roslaniec, A. (2018). Seven essential 21st-

century skills for secondary learners. 

Retrieved from 

https://www.english.com/blog/21st-

century-skills-for-secondarylearners/18 

Rohmatillah, R. (2014). A study on students' 

difficulties in learning vocabulary. 

English Education: Jurnal Tadris 

Bahasa Inggris IAIN Raden Intan, 6(1), 

75-93. 

Salameh, W. (2012). The impact of social and 

economic factors on students’ English 

language performance in EFL 

classrooms in Dubai public secondary 

schools (Unpublished Master’s thesis, 

The British University, Dubai, United 

Arab Emirates). 

Saleh, S. (2013). Understanding communicative 

competence. University Bulletin, 3(5). 

Salvador, R. (2020). Linguistic and discourse 

competence of senior high school 

students: Basis for remedial program in 

English. Universe International Journal 

of Interdisciplinary Research, 1(2), 182-

189. 

Sioco, E. C., & Vera, P. V. (2018). Grammatical 

competence of Junior High School 

students. TESOL International Journal, 

13, 82-94. 

Tercan, G., & Dikilitaş, K. (2016). EFL students’ 

speaking anxiety: A case from tertiary 

level students. ELT Research Journal, 

4(1), 16-27. Retrieved from 

https://dergipark.org.tr/en/pub/eltrj/issu

e/5485/74474 

Vallejo, L. G., & Rincon, G. (2016). Enhancing 

oral communication through role-

playing in EFL primary and secondary 

school contexts. 

Whyte, S. (2019). Revisiting communicative 

competence in the teaching and 

assessment of language for specific 

purposes. Language Education & 

Assessment, 2(1), 1-19. DOI: 

10.29140/lea.v2n1.33ff 

Wiśniewska, H. (2015). Communicative 

competence in professional discourse. 

Linguistics and Literature Studies, 3, 50-

57. 

https://www.researchgate.net/publication/308898013
https://www.researchgate.net/publication/308898013
https://www.english.com/blog/21st-century-skills-for-secondarylearners/18
https://www.english.com/blog/21st-century-skills-for-secondarylearners/18
https://dergipark.org.tr/en/pub/eltrj/issue/5485/74474
https://dergipark.org.tr/en/pub/eltrj/issue/5485/74474


SJLE Vol. 2, No. 2, December 2023: 79-91                 ISSN 2963-623X (Printed) | ISSN 2963-6248 (Electronic) 

 

91 
 

Yan, Z., Xiang, W., Boud, D., & Lao, H. (2021). 

The effect of self-assessment on 

academic performance and the role of 

explicitness: A meta-analysis. 

Assessment & Evaluation in Higher 

Education. DOI: 10.1080/02602938. 

2021.2012644 

Zheng, Y., & Cheng, L. (2018). How does 

anxiety influence language 

performance? From the perspectives of 

foreign language classroom anxiety and 

cognitive test anxiety. Language Testing 

in Asia, 8(1), 13. DOI: 10.1186/s40468-

018-0065-4 

 

 


